ED 132 521

AUTHOR
TITLE

EDR5 PRICE
DESCRIPTORS

-—

et

ABSTRACT

are offered
junior high
uniquely to
basic tools

DOCUNENT RESDME
CS 003 076

Rosen, Roberta; Pistone, Isabelle

A .Creative Response to Visual Literacy in the
Mainstream--Not for Learning Disabled Only.

76

20p.; Paper pfesentea at the Annual Meeting of the
International Reading Assocjation (21st, Anahein,
California, May 1976) ; Figures may reproduce
poorly

MF-$0.83 HC-$1.67 Plus Postage.

Behavioral Objectives; *Creative Expression;
Intermediate Grades; Junior High Schools; *Learning
Activities; Lesson Plans; *Nonverbal Communication;
Visual Learning; #*Visual Literacy

Behavioral objectives and specific lesson material
as examples of how students in the intermediate and
school grades can be encouraged to responé creatively and
symbolically structured nonverbal patterns. The use of
of visual 11teracy allovw students to express nonverbal

abilities not recognized in verbal tasks. (AA)

ok s o o e s e ok e e e ool ol o s ok o s ook o o Sk sk ok ok 3 Sk ek s ok ok s ok i 3 o of o o o8 o ok o o ook oo i o ok ok ok o ok SRRk ok ok ok
Documents acquired by ERIC include many informal unpublished

materials
to obtain

not available from other sources. ERIC makes every effort
the best copy available. Nevertheless, items of marginal

reproducibility are often encountered and this affects the quality

via the ERIC Document Reproduction Service (EDRS). EDRS is not
responsible for the quality of the original document. Reproductions
supglleﬂ by EDRS are the hest that can be made fram the arlglnal

* *
* *
* *
* *
* of the microfiche and hardcopy reproductions ERIC makes available *
* *
* *
* *
*3 b



U5 DEPARTMENT OF HEALTH.
EDUCATION A WELFARE
RATIONAL IKSTITUTE OF
EQUCATION

THIZ DDCUMENT HAS BEEN REPRO-

DUCED EXACTLY A% RECEIVED ERDM

THE PERSON OR ORGANIZATION ORIGIN-
[ ] ATING IT POINTS OF VIEW OR OPINIONS
STATED DO NOT KWECESSARILY REPRE-
SEMTOFFICIAL MATIONAL 1NSTITUTE OF
EDUCATION POSITION OR POLICY

Roberta Rosen
Isabelle Pistone

Jericho Public Schools

o~
N
N
—f
o)
i

B Maz.l to:
ACATiD WAvEmAL naS BEEN GAANTED BY 24 Juneau Blvd,
Roberta Rosen Woodbury, N.Y.
Isabelle Pistone _ .
e er tm SYSTEM PE. TO VISUAL LITERACY
it 2 THE COBYRGHT IN ,TE EA-IHSIBE;AH"'
NOT .FOR LEARKING
DISABLED.  ONLY.
LRA.
Microworkshop-May 13, 1976
9:00-11:45 AM
Virginia Royal Inn

oS oaz o776

_L

@)

E

Aruitoxt provided by Eic:



Creative Vis. Lit.
1

Any non-verbal narration requires a specific guality
of creativity which differs from what is required in the
usual verbal narration. Traditionally the classroom does
not instruct students in the literacy required to view,
to respond with, or to evaluate a non-verbal narration.

Mainstreamed placement of learning disabled, hard .of
hearing, and most other students in the same classroom
environment places a responsibility for the development
of lessons using techniques which extend the perimeters -
of reaponse for the visually creative non-verbal youngster,
Instead of "turn-up nose® or "turn-off response" in such.
classes, student reaction resulis in much unique creativity.

The intent of this project is to offer students in
the intermediate and junlor high school grades, on any
achievement level, who can deal better with the pictorial
and symbolical rather than the verbal or the alphabetical,
an opportunity to express their ideas successfully and so
gain self-esteem by sharing their strengths with. classmates.

Working through behavioral objectives, students re-
spond creatively anﬂ’uniquely to sygbélically structured
non-verbal patternms, Students become involved in experi-
ences which require them to respond creatively in a non-
verbal visual manner. Concentration for these responses
rests on student nse of basic tools of visual literacy
to personally structure pictorial and symbolic patterms
(concepts, stories, ideas) which permit them to express
non-verbal abilities net fully recognized in either
verbal or alphabetic literacy.
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Measuring the amount of creativity generated or
using a stipulated one absolute machine-scorable re-
sponse as being creative is not the desired end Product
of this project. Instead, behavioral objectives have
“the following long range goals:

1) focus student attention on the
identification of specifically
ratterned basic non-verbal
information; characterization,
setting, propa, sound effects,
action, feature highlights

2) encourage student analysis of

~ non-verbal narratives through
intergretat;gn"aﬁd tranalation
of the basic information :

3) require organization of basic -
information by the student in
terms of bassage of time

4) direct students to apply the
following steps: identification,
analysis, organization, application,
and evaluation in responding to or
in creating a non-verbal visual
narrative

5) elicit student self-evaluation
and sharing of non-verbal visual
narrations,
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Hancy Earle, instructors can demonstrate a creative
symbolic representation of a fairytale. Students are
gulded through lessons which implement the aforementioned
first two objectives.

STEP 1 IDERTIFICATIOR of Basic Infoxmation
Lessons are structured to focus attention on the
identification of specifically patterned basic information,
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Tge Eaterial Presented focuses the attention of
the student on those items identified as basic inform-
ation, which in turn may lead to creative viewing and
a response resulting in a comprehension and interpre-
tation of a symbolically presented concept, story, or
idea,

VERBAL IHSIEUGIIDH FCR HDHi?ERBAL RESEDNSE

Implementing these lessons are five steps ‘requiring
students to identify, organize, amalyze, respond to and
evaluate non-verbal symbols as well as alphabetic ones
in order to recognize the full range of their literacy.
An original verbal-visual study guide contains the fol-
lowing performance objectives:

— Given the symbol story "Little Red Biding Hood,"
students can determine the way the author depiets
(symbolizes) setting or stage props.

Directions: Write the name of tpe Btage prop under

the symbols below: '

2e____

E‘ ) o — - - — di — i —




Creative giS; Lit,

__Given the symbol story "Little Red Riding Hood,"
students can determine how the anthor depicts sound -
effects. [[=v; |

Qe ___ ) e — b. I e —

—_Given the characters, students can match its ap-
propriate symbol. :
Directions: Write the aymbol letter next to
' character listing.

1e Little Red Riding Hood ____ _
2, Grandmether —

5« Wolf —

4, Woodocutter -

Identification of basic information in such areas as
noted permits students to explore and interpret information
presented in a similar manner in other visual media.
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In behavioral terms the verbal directions are stated thus.
;gwf,Hsing Pictorial materials (comics, advertisements,
diagrams, art works, settings), the student can ex-~
plore them to find examples of symbolically pre-

sented settings, actions, sound effects, and feature

highlights,

STEP 2 ANALYSIS
Lessons structured to focus attention on analysis
of the non~verbal aspects of characterization, feature
highlight, setting (props) and action.
Behaviorally stated:-
___Given the symbol story "Little Red Riding Hood,"
students can determine the way the author highlights
facial expressions. of characters.
Directions: Which faeial part of Little Red Riding
2T Hood is the author emphasizing?’

- A s . H

. Given the symbol story "Little Red Riding Hood,"
Students can determine the way the author uses the
symbols to show actions,

LDirections: Write the action each of these symbols

| o ] shows, L

ZTZZe2EIZ
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~Students can translate pictorial symbols of the
fable "The Pox and The Grapes® as illustrated by
Rosen, in verbal terms, :
Directions:

Write in captions to the visual story
"The Fox and The Grapes.”

52,

Students were also required to translate the pictorial
symbols of other fairytales such as "Goldilacks,"

Jinderellav
etc. in verbal terms by writing in captions,

11
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STEP 3 ORGANIZATION
~ Lessons structured to focus attention on the organ-
,izatinﬂ 6f basic 1nfarmatian in terms of the passage of
time., . : '

As studenta pregared their'symbnlie na:ratives, “they .
 felt the need to igéieate aprropriate: visual aegments, ERREN
time deaignatinns and setting changes by using framing -
teahniques, time signals, and changes in eharaetérisatien

Deveiap:ezt of the. visual indications of time comes
through an activity in which the objective reads::

_Given ‘written directions, the student can change
scenes including the.passage of hours, seasons, years,
settings or- ‘propa. . Activities included were: . : _
-=--~ Draw a secene that indicates that ne:ning is the be~

ginning of the story,.
- &haggeitEE‘seenegtgze?eniﬂgi. :
The following shows the passage of time=-=-

~-~ Develop your own concept of the passage of time thraﬁgh
seasonal change or aging,
—== Change the scene using. a new setting completely., In-
clude different climate, weather, clothing designations,
sites, etec,
--= Incorporate passage of time. in the fable "The Fox and -
The Grapes," illustrated by Rosen, through time symbols
Placed in the setting, :

The transparency version of the non-verbal science -
concept "The Life Cycle of the Moth* illustrated by Rosen,

13
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arranged in random e:éer;'allgwad the student to develop
the concept of time passage squentially:byﬂusing change
of se?tigg and change of main charactexr to organize the
stary; Students were made aware of the interplay between
main character, sequence and setting in the story as they
analyzed examples of pictorially presented feature high-
lights and action, Ehe,fallgwing objective relatea to
this step:

___Given the raﬂéam arrangsment of the non-verbal
transparency version of the Science aaneept "The Life '
Cycle of the;!ath}“~:stnﬂantsfean,erganisa-it*inﬁtermsf"“
of time and translate the non-verbal pictures into
verbal form by:

a, Entitling each frame and arranging them in

and/ox sequential order.

b. Making a cassette to accompany the wordless
Etﬁr?:

STEP 4 RESPONSE
Tessons structured to focus attention on ' a creative-

Process eliciting a unique and personal response utilizing '

the tools of visunal literacy in specific aspects concen-
trating on showing character, setting, stage props, . . -
feature highlight, action, and time signals. . The 'fol-
lowing are inatructions behaviorally stated: . .
Using the tools of vismal literacy, the student can:.
1. create one - unique or unusual way of showing
stage props or-setting; ,
2. create one unique or un@g@gh,waj of shﬁ@ing
sound .effects, .
3., emphasize a specific feature of a symbol
, character for a particular purpose,
4, draw one unusual or unique method of showing
action through symbols;

14
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5. draw ome unusual or unique time signal or eﬁange
of scene clue, '
In correlating with the seventh grade social studies ,

- concept of the life cycle of a culture (Rites of Passage)

the following visual representation of the passage of
time was presented. In behavioral terms students were
directed: ‘
—_Given the cultural universal which deals with Rites |
of Passage (Life Cycle of a Culture), the. student can
organize the passage of time in g non-verbal presentation.
When symbolizing scientific concepts, students were.
encouraged to indicate passage of time as theyframed and
organized thelr narratives, The following behaviorally
stated obJective was among .the choices.
The student can sequentially develop the concept
of a metamorphosis of an inseect or amphibian
through the symbolic. or pictorial presentation
of character(s) changes, time signals, feature
highlights, action and change, . . -
In‘ééneluaian, the students seleeted the narrations
or concepts of their choice and presented their non- -
verbal representations. Behaviorally stated, the as-
signment read: -
_...Using a fairytale, fable, and/or social studies
and/or scientific concept with a media of his own choice,
the student can present it in a wordless non-verbal
version,
a. Use less than 15 frames
b. Use any media form you wish==glides, transs
parencies, film-strips, cartoons, and/or
Plcture book, etc.--include symbols (shadow -
images, outlines, geometrical shapes or
other graphics) for main characters, for S
““setting, for feature highlights, and for time
signaia-

15
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A Sample Picterial. Response in Social Studies

Full Tt Provided by ERIC.
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A éAHPLE SYMBOLIC RESPONSE IN SCIENCE

53 A Bcientiiically Qrientad student +translated the
concept of the Echo into symbolic form. This was ac- °
cepted by his science teacher instead of a composition

" and acknowledged with honors,
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STEF 5 EVALUATION
Students were involved in communicating with their
peers using ailiteracy heretofore untapped. ' Criteria
were eonstantly devalgyeﬂ by:the students and peer-
judged; work was shared with and outstanding results.
were recognized by the class, :New standards were set
for visual literacy and new respect was earned for - |
creativity in the non-verbal mode., Certain students
feasted on the first fruits of academic success,. Con-'-
tinuous throughout the unit were the following ob-
jectives for the purpose of ETaluatian. '
Behaviorally stated:
_Given original responses af others, stuéents can:
1. evaluate the accuracy of the non-verbal repre--'

sentations by writing captions and/or making a cassette - -

for each frame in order to.retell the narration. verbally..
2. develop criteria to judge the non-verbal presen-
tation., |
%, divide into groupe according to the type of

- narration.or concept. they are evaluating and select the -~ =

best example in each group to share with the classa,

WHAT DIFFERENCE DID IT MAKE?

Involving students in non-verbal experlences nec- - -

espary for them to recognize and to use their full range
of literacy produces results in non-measurable self-
generated creativity and in no one absolute machine-
scorable response as being creative, . Instead, cbjectives,
behavioral/performance, allow for translating the verbal -
and alphabetic into the pictorial. .within the schecel en-

vironment without stifling the imagination.. Qanﬁgntrating :

on %he use of the previocusly defined basic tools of .-
visual literacy to structure concepts, stories, and ldeas

18
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allows for unigue expression utilizing non~verbal
abilities. _

Pictorially and Esmbalieaily narrating, students
com=unicate with their peers,. Many with learning :
Problems communicate with clarity and originality through
this visual non-verbal mode and gain new-found status as -
well as academic success among both their peers and their
instructors, .

Drab, verbal, monosyllabic responses change into
vivid, artistic,creations, demonstrating talents through
visualliteracy not used in.the verbal and the alphabetic
communication of the traditional classroom. Surely visual
literacy mmet be included and implemented ‘to evaluate the
full range of any student's liferacy.

19
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